
 

Art at Bishop David Sheppard CE (A) Primary School 
 
At Bishop David Sheppard, we believe that the purpose of Art and Design 
education is both to fire the children’s creative imagination and is a 
fundamental means of personal expression. Our intent is to deliver a 
curriculum assessable to all and which enables children to communicate 
what they see, feel and think through the use of colour, texture, form, 
pattern and different materials and processes.  
Art should provide opportunities for reflection and, with growing 
sensitivity, pupils should acquire the ability to develop informed, critical 
responses to their own work and that of others, throughout the process, 
and with evidence of verbal and written reflection. Children are 
encouraged to take risks and experiment and then reflect on why some 
ideas and techniques are successful or not for a particular project. Through 
deeper understanding, pupils can gain access a diverse cultural richness, 
and other ways of understanding and responding to the world. Through 
using and exploring artist media, the children will acquire skills and 
develop techniques. Children will be introduced to a range of works and 
develop knowledge of the styles and vocabulary used by famous artists. 
The language they acquire can then be applied to cross-curricular topics, 
allowing children to use their understanding of artistic language to reflect 
on and explore topics in greater depth. They should also understand how 
art and design both reflect and shape our history, and contribute to the 
culture, creativity and wealth of our nation. 
A high-quality Art and Design education should engage, inspire and 
challenge pupils; equipping them with the knowledge and skills to 
experiment, invent and create their own works of art. We should ensure 
our children are confident approaching artwork, feel a strong sense of 
achievement, value the impact of art within their own lives and are 
encouraged to reach their full potential. 
 
Our Art and Design curriculum is based on the National Curriculum 
Programmes of study and has been carefully designed to ensure 
progression and repetition in terms of embedding key learning, 
knowledge, and skills. We appreciate the notion that there should be less 
focus on outcome and more focus on the creative journey. When schools 
work towards a predefined, prescribed outcome (i.e. in the case of a 
display) the understanding and learning of pupils can be compromised. 
Ofsted recognises that work which looks great at first glance can often 
hide poor learning outcomes. At Bishop David Sheppard we understand 
our role in creating confident, independent artists who can articulate and 
value their own creative journeys.  

Ofsted’s latest framework (2019) has drawn attention to the intent, 
implementation and impact of the education that schools have to offer, 
and we understand the importance of ensuring that our curriculum is truly 



 

purposeful. Eisner (2002) identifies visions that underpin the principles 
of our art education.  

The first of these is discipline-based education, which seeks to encourage 
students to talk about art; understand its historical context; be able to 
question art and think like artists. The national curriculum for England 
recommends that children study famous artists and their works as a way 
of learning how art and design teach us about our history - as well as 
shape it. Studying famous artists is a way, outlined by the DfE, for children 
to learn about how art enhances British culture and creativity. Our 
curriculum provides plenty of opportunities to explore a range of different 
artists, from whole topics devoted to significant people to comparing a 
range of artists linked to a specific skill or attitude. The children are 
supported to develop their personal opinions, as well as building on their 
skills of critiquing artwork, as they go through their school years. Whilst 
this may seem to be the domain of art A-level and beyond, elements of 
these skills brought into primary school topics add a depth and context to 
any artwork created in the classroom.  

Visual culture, the second of Eisner’s principles, aims to provide students 
with the chance to view a cultural or political statement through the 
artwork created. In the current climate, where there is discussion around 
how much we censor the education we provide in primary schools 
learning about diversity or drugs, for example, through artwork could 
provide a possible vehicle to open these discussions. As previously stated, it 
is important to ensure the children are introduced to a range of traditional 
artists as well as more contemporary and 21st century artists such as 
Banksy and the messages he conveys in his artwork.  

The third principle is that Art education as an opportunity for creative 
problem-solving - independently and creatively. As noted by Fleming 
(2012), art can be used to develop pupils’ minds as well as contributing to 
improving imagination and creativity. Instead of linear patterns of thought, 
usually promoted by the school-level maths and science, art pushes the 
pupils to find new ways of solving a given problem. Diaz and McKenna 
(2017) point out that arts promote critical thinking by encouraging and 
developing the ability to look at the subject from different perspectives, 
including those that are not immediately apparent. In our curriculum, 
tasks can be framed for children, with a brief that they must fulfil with a 
final piece of their choosing. Through exploration the children are given 
ownership over their work; giving them time to explore different mediums, 
making informed choices and creating individual personal pieces. The 
opportunity for inclusivity is most evident here – the accessibility of tasks 
from this perspective means that teachers can easily adapt tasks to ensure 
that language barriers, physical differences and cognitive challenge are all 
catered for. 

https://my.chartered.college/glossary/diversity/


 

The next principle of creative expression is a way that BDS helps to 
address the mental health and wellbeing of pupils. The Mental Health of 
Children and Young People in England report produced by NHS Digital in 
2020 revealed that the proportion of children who are experiencing mental 
health difficulties increased over three years, from one in nine in 2017, to 
one in six in July 2020. This increase was evident in both boys and girls. 
With this in mind, Bishop David Sheppard believe that Arts education is an 
important tool in improving mental wellbeing. Using artwork as a vehicle 
to discuss emotions can be challenging but also gives a new perspective to 
inference, which can impact across all curriculum areas. Research such as 
that undertaken by Chatterjee and Vartanian (2014) points to the 
emotional effects that viewing artwork can have on the brain. In a time of 
rising mental health concerns for young people, Bishop David Sheppard 
seek to create opportunities that develop our children’s emotional literacy. 
This in turn can impact on the quality of lessons when children return to 
the task of creating art for themselves, giving them the vocabulary needed 
to describe the emotions they demonstrate in their own work. Seen as self-
expression, and with little teacher intervention, this perspective uses art 
lessons as a tool for students to engage with their emotional side. Whilst it 
may seem a difficult prospect to resource such student-led learning, this 
principle seems the one that would promote the mental health of 
students most strongly. The new Ofsted framework also considers the 
personal development and wellbeing of pupils, encouraging schools to 
ensure they focus on ‘learners’ broader development, enabling them to 
develop and discover their interests and talents,’ developing their 
‘resilience, confidence and independence’, helping them ‘to keep 
physically and mentally healthy’ and preparing ‘learners for future success 
in their next steps’ (Ofsted, 2019). 
 
Furthermore, Eisner suggests that preparing students for work, 
developing cognition and improving academic performance could drive 
the curriculum. Both the practical skills that may be applied in many 
workplaces and the ability to question and probe are aspirations that align 
with the philosophies of our school. Large-scale studies, such as those by 
Catterall (2009), provide significant evidence of a correlation between the 
disciplines. At Bishop David Sheppard we have seen that creativity 
contributes positively to our identity, our sense of community, to social 
mobility and to our wellbeing. Therefore, we take teaching creativity 
seriously.   
 
Persuasively, Eisner (2002), argues that there are five cognitive functions 
that the arts afford us: the opportunity to really notice the world around us; 
the chance to engage our imagination by ‘liberating us from the literal’ (p. 
10); an ability to ‘tolerate ambiguity’ (p. 10) and promote subjectivity; a 
chance to inspect our own ideas as art is created; and the opportunity to 
‘discover our emotional selves’ (p. 11). Viewing the purpose of art education 
through this lens, it is clear that the opportunities for development 



 

transcend the practical activities and artwork subsequently created. 
Beyond the ‘busyness’ of creating art in a classroom, taking time to stop 
and appreciate artworks can address all five of these functions in turn. For 
us an ongoing exploration of materials will provide an accessible and 
effective starting point. This exploration (of materials used for drawing, 
sculpture, painting, printmaking etc) will help the children grow in 
confidence and understanding and promote self-directed learning. 
Manipulating materials helps children explore processes, and these in turn 
can be applied to concepts. 
 
The final principle that Eisner suggests is art as part of an integrated 
curriculum. A systematic review of international evidence produced by 
CASE (2010) found that participating in structured arts activities led to 
increases in transferable skills (including confidence and communication) 
of between 10–17% (CASE, 2010: p.29). With this in mind, and in accordance 
with the new Ofsted framework (DfE, 2019), Bishop David Sheppard are 
committed to offering a ‘broad and balanced’ curriculum which helps to 
develop the whole child, and offer rich and varied learning experiences 
that nurture valuable, lifelong, transferable skills. Art is taught discretely 
but staff must also make meaningful links across subjects and link prior 
knowledge to new knowledge to develop children’s schema. Within our 
curriculum, skills and mediums are purposefully woven throughout the 
topics, giving the children plenty of opportunity to explore, revisit and 
embed skills.  We believe that by constructing our curriculum this way, we 
improve the potential for our children to retain what they have been 
taught, to alter their long-term memory and thus improve the rates of 
progress they make.  
 
It may be tempting to choose well-known or realistic pictures to show 
pupils, but then students would miss out on the excitement of seeing 
something that they have never seen before, or that which has been 
created from the imagination of another. If we are to use Eisner’s five 
functions, then students need to see artwork that doesn’t make 
immediate sense. After all, not everything they see in the world around 
them is going to make sense, and the skills of questioning and making 
connections to what is already known are important, even they are not the 
direct intention of the lesson. 
 
We understand that children should be given the opportunity to explore a 
variety of polarities: 

1. Traditional skills should be balanced with experimental work. 
2. Small scale work should be balanced with large scale work. 
3. Quiet reflective study should be balanced with active, dynamic 

work. 
4. Individual work should be balanced with group work. 



 

5. Two-dimensional work should be balanced with three-
dimensional work. 

6. Study of historical “great” artists should be balanced with 
contemporary artists. 

7. In addition, children should be given the opportunity to 
experience: 

1. How it feels to take creative risks as opposed to playing it safe 

2. That chaos and mess can be productive for some people 

3. Both female and male creative role models (including visits from 
artists/visits to galleries/artists studios) 
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